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Abstract. Introduction. This study examines the role of teaching history at the Kyrgyz (Kazakh) Institute of
Public Education in Tashkent during 1918-1927 in shaping the emerging Kazakh national intelligentsia. In
the context of early Soviet educational reforms, historical disciplines played a crucial role in the intellectual,
pedagogical, and ideological training of future teachers and public figures. Purpose and objectives. The
purpose of the research is to identify the content, methodological principles, and pedagogical practices of
history teaching and to assess their impact on the formation of the worldview of Kazakh intellectuals. The
objectives include the analysis of curricula, archival documentation, teaching methods, and the academic
activities of instructors. Materials and methods. The source base consists of archival collections from the
Central State Archive of Uzbekistan, the Central State Archive of Kazakhstan, the Ch. Ch. Valikhanov
Institute of History and Ethnology, and manuscript repositories. The methodological framework includes
historical-pedagogical analysis, a structural-functional approach, comparative analysis, and elements of
intellectual history. Results. The findings demonstrate that the teaching of history combined Marxist—
Leninist interpretations with nationally oriented content rooted in Kazakh ethnocultural tradition. A
significant contribution was made by instructors linked to the Alash movement, who introduced innovative
pedagogical methods aimed at developing critical thinking and national consciousness. Historical education
thus served as a foundation for the formation of a new Kazakh intellectual elite. Conclusion. The experience
of teaching history at the institute reflects the interaction between Soviet and national educational models
and reveals mechanisms through which national content was integrated into the early Soviet pedagogical
system.
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Angarna. Kipicne. 3eprrey 1918-1927 xpurmaper Tamkentreri Kpiprez (Kazak) xameik arapty
WHCTUTYTBIH/IAFBl TAPUXTHl OKBITYIBIH YWITTHIK HHTEIUIMTSHIMS KAbINTACTBIPYIaFhl poliiHe apHanraH. Epre
KEeHeCTiK Ke3eHIe Oimim Oepy cascarbl TyOereiyli e3repim, TapuxX IIoHI Oonamak MyFailiMaep MeH
arapTYIIBUTAPABIH TYHAETAaHBIMBIH KaJIBINITACTBIPATHIH HETI3T1 OarpITTapAslH OipiHe aiHanmel. Makcam neu
Mindemmep. 3epTTEy/iH MaKCaThl — HHCTUTYTTAFbl TAPUX OHIHIH Ma3MYHbBIH, 9[iICHAMAIIBIK IPUHIIUOITEPIH,
OKBITY OICTEpiH Tajjay >KoHE OJIapAblH Ka3aK WHTEJUIMTECHIMACHIHBIH OKUIIEpiH JaspiayFa ocepiH
alikplHAay. MiHIeTTepiHe OKy jKOocmapiapblH, apXUB MaTe€pHaIIapblH, OKBITYIIBUIAPABIH KbI3METIH KOHE
MeJIaroTUKAaJIbIK TOXIpUOenep i KapacToipy Kipeai. Mamepuandap men adicmep. 3epTTEYIiH NEPeKKO3epi
KP OMA, ©Osbekcran PecnyOomukacet OMA kopnaper, LI, VYonuxanoB arelHAaFrbl HHCTUTYT
MaTepuaniapbl KOHE KOJDKa3ba KOpiapbl HETi3iHAE  IKUHAKTAIABL. OMICTEMENK HeTi3iH Tapuxu-
MeIarOTUKAIBIK TANJIAY, KYPBUIBIMABIK-(QYHKIHOHAIIBIK TOCIJI, CAIBICTBIPMAIbl 3ePTTEY, HHTEIUICKTYaJJIbIK
Tapux >JeMeHTTepl Kypainel. Homuowenep. Tangay HOTHXKeNepi TapUXTHI OKBITY YACPICIHIE MapKCTiK-
JICHUHIIK O/liCHAMAHBIH YITTBIK TapUXU-MOJCHM Ma3MYHMEH YilJIeCKeHIH KepceTTi. Ayam KaipaTkeprepi
aTCaNBICHIIN, CTYJCHTTEPIH ChIH TYPFBICBIHAH OWJIAYBIH, YITTHIK TAPUXU CAHACHIH JaMBITyFa OarbITTalIFaH
oxicTepai eHri3ai. TapuXThl OKBITY KOCiOH, TYHUETaHBIMABIK XKOHE aFapTyIIbUIBIK (yHKIHATIApAbI aTKApbII,
Ka3aK KOFaMBIHBIH JKaHa WMHTEIUIEKTYaJIbIK 3JMTACHIH KaJBINTACTBIpDYAa MICHIYIII Pes aTKapAbl.
Kopvimuvinowi. UHCTUTYT ToxiprbOeci KEHECTIK oHe YITTHIK OLTiM Oepy YATUIEpiHiH e3apa BIKIAaJIbIH allKbIH
KOPCETIN, YITTHIK Ma3MYHHBIH TIEAarOTHKAIBIK KYHere eHTI31Ty MEXaHU3MICPIiH alllajIb.

Tyiiin ce3aep: 6iniM TapuXbl, YWITTHIK HHTEIIMreHIMs, Anam, TalKeHT HHCTUTYTHI, TAPUXTHI OKBITY, Ka3aK
reAarorukaiblk MekTeoi, 1918—1927 oK., Tapuxu MoHIEP, OKBITY JIiCTeMeCi, YITTHIK TAPUXHU CaHa.
Hoaiiexco3 ymin: Xommac A.K., Amupoex A.A., Kymran6aer XK. 1918-1927 xok. Tapux OKBITYIBIH
WITTBIK MHTEIUITMTeHIUsIFa KockaH yneci // Oran Ttapuxbl. 2026. T. 29. Ne 1. 210-218-66. [aFpuimibiH
timinge]. DOL: 10.51943/2788-9718 2026 29 1 210-218
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AHHOTanus. Beedenue. ViccnenoBanue MOCBSILCHO aHAIM3Y PONM MpenojaBaHusl uctopuu B Kuprusckom
(KazaxckoM) WHCTUTYTE HApOJHOTO 0OpazoBaHms B Tamkente B 1918—1927 IT. B KOHTEKCTE CTaHOBJICHHS
Ka3axCKOH  HAIlMOHAJbHOM HMHTEJUIMTEHIMH. B ycnoBusx  (GOpMHpPOBaHHS HOBOW  KYJIBTYpHO-
00pa3oBaTeNbHON MOJIMTUKM MCTOPHYECKOE 00pa3oBaHHE CTajl0 OJHMM M3 KIIOYEBBIX HampaBleHUN
MIOJrOTOBKY II€JJaroroB, HCCIeqoBaTeNe n 00IeCTBeHHbIX Aearenei. [leas u 3adauu. 1lensio uccienoBanus
ABIISIETCSl  OTpEZIeNieHNe COJAEP)KaHUs, METONOJIOTHYECKHX NPUHIUIOB W TEJAarOrMYecKuX MPaKTHK
MperojaBaHusi UCTOPUH, a TAKKe BBISIBICHHE WX BIHMSHUS Ha (OPMUPOBAHHE MHUPOBO33PEHUS OYyAyIINX
[IPEICTAaBUTENCH Ka3axCKOW WMHTEUIMIEHIMHU. 3aJady BKIIOYAIOT aHAIN3 YYEOHBIX HPOrpaMM, apXUBHBIX
JTOKYMEHTOB, ACSITEeIHHOCTH TpenogaBaTesieil, MeToI0B OOy4YeHHs] M WHCTHUTYIIMOHAIBHBIX OCOOCHHOCTEH.
Mamepuanvt u memoodwl. icTounrnkoByto 6a3y cocraBmwin Gons!l LleHTpambsHOro rocy1apcTBEHHOTO apXuBa
PecniyOnuku Y36ekucran, LlenTpansHoro rocynapctsenHoro apxuBa PecnyOnuku Kaszaxcran, marepuansl
NS wm. Y. Y. BammxanoBa U pyKONHCHbIE (OHABI HAYYHO-UCCIEAOBATEIBCKUX apXHBOB.
Mertoponoruueckasi OCHOBa BKIIOYAET MCTOPHUKO-TIEAATOTHYECKHI aHaIH3, CTPYKTYPHO-(YHKIMOHAILHBINA
MIO/IX0J], CPaBHUTENBHBIA aHAIU3 U JIEMEHTHl MHTEJUIEKTyallbHOM HCTOpUH. Pe3zyivmamul. Y CTaHOBIEHO,
YTO TPENoJaBaHHE HWCTOPMM B HHCTUTYTE€ COYETAJO MAapKCHCTCKO-JIEHMHCKYIO HHTEPIPETALUIo
HMCTOPUYECKOTO IMpOIecca C HAIMOHAIBHO OPUEHTHPOBAHHBIMU 3JIEMEHTAaMH, OCHOBAaHHBIMH Ha Ka3aXCKOM
STHOKYJIBTYPHOM Tpaauiuu. 3HAUMTENbHBIM BKJIAJ] BHECIH NpENojaBaTed — MPEICTaBUTENN JBM)KEHUS
«Anamr», pa3BUBaBILIHE COOCTBEHHBbIE METOAMKH OOyuyeHus. Mctopudeckoe oOpa3oBaHHE BBIMOIHSIIO
po(heCCHOHANBHYIO, MHPOBO33PEHUECKYI0 W TPOCBETHUTENBCKYI0 (YHKIMH U cTano (yHIaMEHTOM
(dhopMHpOBaHMsI HOBOW Ka3aXCKOW MHTEJUIEKTYaIbHOU AMUTHI. 3akmiouenue. OMBIT MPENOIaBaHUsI HCTOPHUU B
WHCTUTYTE OTpaKaeT B3aMMOJCHCTBUE COBETCKOM W HAaLUMOHAILHOHW OOpa30BaTENbHBIX MOJENEH H
JEMOHCTPUPYET MEXaHW3M HHTErpallid HAlMOHAJIBHOIO COAEp)KaHUS B CTPYKTYpy pPaHHECOBETCKOH
HeJarorn4yecKou CUCTEMEIL.

KioueBbie cioBa: ucrtopusi o0Opa3oBaHWs, HAaUUOHAIbHAs MHTEIUIMTEHOMS, «Amamy, TamkeHTCKUR
WHCTUTYT, IpenojaBaHue ucropuu, Kaszaxckas nemarormyeckas Imkona, 1918—1927 rr., ucropuyeckue
JUCLUIUINHBI, METOANKA O0YUIEHUs], HAIIMOHAJIBHOE CaMOCO3HAHMUE.

Jast uutupoanus: XKongac A.K., Amupoek A.A., Kymran6aes XK. K. Pojb rcropuiecknx AMCHUIUIMH B
MOATOTOBKE Kazaxckoi mHTerwmreHimu (1918-1927) // Oran tapuxer. 2026. T. 29. Ne 1. C. 210-218.
[in English]. DOI: 10.51943/2788-9718 2026 29 1 210-218
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Introduction. The study of the activities of the Kyrgyz (Kazakh) Institute of Public Education in
Tashkent during 1918-1927 is of considerable scholarly interest in the context of the formation of the
national intelligentsia and the development of the pedagogical education system in the early Soviet period.
This institute became the first educational institution specifically oriented toward training Kazakh teachers,
methodologists, public figures, and researchers who later played a key role in shaping the cultural and
intellectual elite of Kazakhstan. An important component of the educational process was the teaching of
history as an academic discipline that shaped the worldview, civic identity, and historical memory of future
educators.

The research is based on the analysis of archival materials from the Central State Archive of the
Republic of Uzbekistan (TsGA RUz), the Central State Archive of the Republic of Kazakhstan (TsGARK),
the collections of the Ch. Ch. Valikhanov Institute of History and Ethnology, as well as the archival holdings
of Al-Farabi Kazakh National University, which preserve documents on the activities of the institute and the
personal files of its teachers and graduates, including curricula of historical disciplines, minutes of
pedagogical council meetings, annual reports of educational-methodical commissions, instructors’ lecture
plans, and students’ academic records dated 1918—-1927.

Materials and Methods. The research is based on the analysis of archival materials from the Central
State Archive of the Republic of Uzbekistan (TsGA RUz), the Central State Archive of the Republic of
Kazakhstan (TsGARK), the collections of the Ch. Ch. Valikhanov Institute of History and Ethnology, as well
as the archival holdings of Al-Farabi Kazakh National University, which preserve documents on the
activities of the institute and the personal files of its teachers and graduates. The sources include curricula,
minutes of pedagogical council meetings, student performance records, reports of educational-methodical
commissions, and official correspondence between the institute and the People’s Commissariat of Education
(Narkompros) of the Turkestan ASSR, in particular archival files from TsGA RUz (funds of the Turkestan
ASSR People’s Commissariat of Education), containing annual curricula for the history course,
methodological instructions for instructors, and reports on the ideological content of teaching.

The methodological basis of the study consists of historical-pedagogical analysis, a structural-functional
approach, and comparative source studies, which were applied to reconstruct the structure of history courses,
identify changes in curricula over time, and correlate pedagogical practices with ideological and institutional
transformations reflected in archival documents. The application of the principles of historicism and
objectivity made it possible to trace the dynamics of changes in the teaching of history depending on political
circumstances, ideological guidelines, and the tasks of nation-building. The use of comparative analysis of
early Soviet educational programs and contemporary approaches to teaching history made it possible to
identify persistent pedagogical traditions and the specific features of historical education at the Tashkent
Institute.

The archival corpus includes original and previously unstudied programs of historical disciplines
approved by the pedagogical council of the Kyrgyz (Kazakh) Institute of Public Education. For example, the
1921 curriculum defined the course objectives as follows: “to acquaint students with the historical
development of the peoples of Turkestan, with special emphasis on the history of the Kazakh people, their
social organization, and cultural traditions” (TsGA RUz, curriculum of the history course, 1921). A revised
curriculum adopted in 1924 expanded the thematic structure of the course and included sections entitled
“Ethnogenesis of the Kazakh people,” “Political history of the Kazakh khanates,” and “Oral historical
sources: genealogies (shezhire) and epic traditions,” alongside general world history [TsGA RUz,
curriculum, 1924].

Discussion. The historiography devoted to the activities of the Kyrgyz (Kazakh) Institute of Public
Education in Tashkent in the context of training the national intelligentsia demonstrates a complex structure
in which several research directions intersect: studies of the Alash movement, the history of pedagogy of the
1920s, the Soviet school of source studies, and contemporary interdisciplinary approaches. Each of these
directions interprets the role of the institute and the teaching of history from its own perspective; however,
taken together, they still do not provide a comprehensive picture, leaving a persistent historiographical gap,
which this study addresses through a comparative analysis of historiographical interpretations and archival
evidence on curricula, teaching methods, and instructors’ practices.

1. Alash historiography on training national personnel.

The works of representatives of the Alash movement and their intellectual successors constitute a
distinct corpus within the historiography. In the writings of A. Baitursynuly, Kh. Dosmukhameduly,
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M. Dulatuly, and M. Zhumabayev, particular emphasis is placed on the need to train national specialists
capable of mediating between traditional culture and modern educational models. Their works — Oqu

quraldary, Pedagogika, and Qazaq tarihy — addressed issues of methodology for teaching the humanities;
however, the contribution of the Tashkent Institute to the development of historical education was examined
only indirectly. At the same time, their direct pedagogical practices at the institute make it possible to
reconstruct how Alash methodological principles shaped the content of the discipline “History”
[Baitursynuly, 1926; Dosmukhameduly, 1924].

In post-Soviet Kazakhstani historiography, the role of Alash in the formation of the historical-
pedagogical school has been actively studied by K. Nurpeisov, M. Koigeldiev, T. Omarbekov, and
D. Qydyrali. They highlight that graduate of the Tashkent Institute carried forward the ideals of the Alash
intellectual tradition, preserving the orientation toward national consciousness, language, and historical
memory [Koigeldiev, 1995; Nurpeisov, 1994]. However, they did not provide a systematic analysis of the
institute’s educational practices as a center for pedagogical training.

2. The Soviet historiographical school of the 1920s—1930s.

The earliest Soviet studies on the institute were normative and ideologically driven. They presented the
institution as a “forge for new pedagogical cadres of Turkestan” [Proshloe Kazakhstana..., 1935], yet offered
no analysis of the content of historical courses. Their methodological basis relied exclusively on the
Marxist-Leninist concept of class struggle, which prevented the inclusion of a national component.

Soviet pedagogical theorists of the 1920s — V. Bonch-Bruevich, N. Krupskaya, and P. Blonsky —
developed general approaches to teaching the humanities but paid little attention to the regional specificity of
training teachers for Turkic-speaking populations. Consequently, their works reflect only the broader
ideological and pedagogical context without explaining the specific features of teaching history at the
Tashkent Institute.

Research of the 1950s—1980s remained strictly within the ideological boundaries of the era and focused
on the achievements of the Soviet school. Although individual instructors of the institute were mentioned,
their contribution to the development of history teaching methodology was evaluated only superficially
[Argynbaev, Khalimov, 2012].

3. Contemporary historiography and its limitations.

A new stage of historiography emerged after 1991, when studies of the institute were integrated into the
broader framework of national history and the history of education in Kazakhstan. Researchers such as
M. Koigeldiev, T. Omarbekov, and Zh. Abylghozhin examined the biographies, publications, and
educational activities of Alash figures in detail, yet rarely addressed the system of teaching historical
disciplines itself [Omarbekov, 1997]. As a result, a gap persists between biographical research and
pedagogical reconstruction.

Kazakhstani scholars of the history of education (S. Akatayev, A. Aitaly, Sh. Qurmanbaiuly) have
emphasized the interaction between ethnocultural traditions and the Soviet educational model, but the
teaching of history as a professional pedagogical discipline at the Tashkent Institute has not been the focus of
their targeted analysis.

Studies of archival collections from TsGA RUz, TsGARK, and the Ch. Ch. Valikhanov Institute of
History and Ethnology have uncovered documents on the instructors, curricula, and the organizational
structure of the institute, yet a comprehensive reconstruction of syllabi, textbooks, and methodological
materials used between 1918 and 1927 still remains absent.

4. The scholarly gap: what remains unexplored.

Despite a growing number of publications on the history of higher and pedagogical education, several
key “white spots” remain:

— No complete reconstruction of the historical curriculum exists.

— There is no analysis of topics, lecture structures, practical classes, or instructors’ pedagogical
approaches.

— The contribution of national instructors is undervalued.

— The pedagogical role of M. Zhumabayev remains insufficiently studied; the contributions of E.
Omarov and Kh. Dosmukhameduly are represented only fragmentarily.

— Informal educational practices remain unexplored.

— Historical discussions, academic circles, literary debates, and student societies shaped the intellectual
climate of the institute and influenced historical thinking.

— Ideological pressure of the 1920s has only been superficially examined.
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It remains unclear how instructors balanced the Marxist interpretation of historical development with
national elements such as epic traditions, folklore, and genealogical memory.

5. The influence of Turkestan academic institutions on Kazakh intellectual development requires deeper
evaluation.

The connections between the Tashkent Institute, Kazpedinstitut, Turkestan University, and the broader
Turkological school remain insufficiently studied.

Results. A comprehensive analysis of archival sources (curricula, lecture manuscripts, seminar
programs, and student records), educational materials, and historiographical traditions makes it possible to
identify several key findings, including curricula, pedagogical council minutes, instructors’ lecture plans, and
student records, makes it possible to identify several key findings that characterize the role of history
teaching at the Kyrgyz (Kazakh) Institute of Public Education in Tashkent in training the national
intelligentsia during 1918-1927. The results demonstrate that historical education at the institute fulfilled
strategic, pedagogical, and national-cultural functions which collectively shaped the intellectual foundation
of future Kazakh teachers, researchers, and public figures.

1. Reconstruction of the historical curriculum confirms its multilayered and nationally oriented
character.

The study of curricula, programs, methodological commission reports, and lecture materials through
comparative examination of documents from different years (1918—1927) revealed that the history course
included not only general and world history but also specialized sections on the history of Turkestan, Central
Asia, and the Kazakh people, as evidenced by archival curricula and teaching plans approved by the
institute’s pedagogical council in 1921-1924 (TsGA RUz). Despite the dominance of the Marxist—Leninist
interpretation of historical development, instructors integrated national elements into the course, including:

— materials on the ethnogenesis of the Kazakhs;

— the history of khanates and sultanates;

— folklore sources (shezhire, epic poetry, legends);

— the works of A. Baitursynuly, M. Dulatuly, and Sh. Ualikhanov;

— components of the prerevolutionary Turkological school.

Archival documents show that students studied historical topics absent from official Soviet curricula,
which broadened their historical worldview and strengthened their national memory.

2. The leading role of Alash representatives and national instructors has been identified.

The research established that key contributions to history teaching were made by M. Zhumabayev,
Kh. Dosmukhameduly, E. Omarov, Zh. Aimauytov, and other members of the Kazakh national movement
who directly participated in the educational process, which is confirmed by their personal files, lecture
outlines, and methodological notes preserved in archival collections of TSGARK and the Ch. Ch. Valikhanov
Institute of History and Ethnology.

Teaching was based not only on officially approved Soviet textbooks but also on instructional materials
prepared by national intellectuals. Archival lecture manuscripts attributed to M. Zhumabayev emphasize that
“the task of teaching history is not merely to transmit facts, but to awaken historical consciousness through
the native cultural experience of the people” (TsGARK, personal file of M. Zhumabayev, lecture notes on
history). Similarly, pedagogical texts by Kh. Dosmukhameduly used in the institute interpreted historical
processes through ethnographic and cultural categories, stressing the importance of folklore, customary law,
and genealogy as historical sources (TsGARK, teaching materials of Kh. Dosmukhameduly).

Analysis of their lectures, methodological notes, and teaching materials, as well as comparisons
between officially approved curricula and actual classroom content reflected in lecture outlines, demonstrates
that they:

—employed the comparative-historical method;

— drew upon Kazakh ethnopedagogical traditions;

— applied an interdisciplinary approach (history + ethnography + folklore);

— fostered critical thinking among students;

— used the principles oqytu — tasindiru — taldau — qorytyndy (teaching, comprehension, analysis,
conclusion).

These instructors effectively formed the Kazakh historical-pedagogical school, which continued to
influence educational development in the 1930s—1950s despite ideological pressure and political repression.

3. A combination of formal and informal pedagogical practices has been identified.
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Archival protocols and student materials demonstrate that historical education extended beyond
classroom instruction, based on the analysis of minutes of student circles, reports on field expeditions, and
seminar programs preserved in archival collections, as documented in minutes of student circles, reports of
field expeditions, and correspondence between instructors and educational authorities preserved in TsGA
RUz and university archival holdings. Archival seminar programs further illustrate the practical dimension of
historical education. A 1923 seminar assignment required students “to collect oral testimonies, legends, and
genealogical narratives in Kazakh villages and analyze them as historical sources” (TsGA RUz, seminar
program on the history of Turkestan, 1923). Students participated in:

— history and ethnography circles;

— academic debates and scholarly societies;

— presentations at pedagogical seminars;

— field expeditions to Kazakh villages;

— the collection of oral sources (testimonies, legends, genealogies).

These informal forms of learning contributed to the development of competencies essential for teachers,
researchers, and public educators, thereby preparing graduates to become versatile cultural workers in rural
schools and regional educational centers.

4. The influence of political and ideological changes on the history curriculum has been documented.

Analysis of institutional documents, including revised curricula, ideological guidelines, and
correspondence with Narkompros, indicates that in 1918-1922 the curriculum remained flexible and
incorporated nationally oriented themes. However, between 1923 and 1927 ideological pressure intensified:

— a mandatory course, “History of the Revolutionary Movement,” was introduced;

— Marxist interpretations became dominant;

— emphasis shifted toward class analysis;

— national topics were gradually reduced.

Despite this, instructors found ways to include elements of national history through practical
assignments, discussions, home essays, and seminar topics. This demonstrates the dual structure of historical
education, where official ideology coexisted with national traditions.

5. Historical education formed the nucleus of the emerging Kazakh national intelligentsia.

Archival data show that a significant number of graduates went on to become:

— history and humanities teachers;

— authors of early Kazakh textbooks and anthologies;

— organizers of rural schools;

— journalists, writers, and public intellectuals;

— researchers in ethnography, linguistics, and cultural history.

Thus, historical education functioned as an “intellectual accelerator” that enabled graduates to become
leaders of cultural and educational work in Kazakhstan.

6. The institute’s influence on the formation of regional academic and educational centers has been
confirmed.

Documents show that graduates and instructors played a substantial role in the establishment of:

— the Kazakh Pedagogical Institute (later KazPI);

— the Communist University of the Toilers of the East (KUTV);

— scholarly societies under the Ch. Ch. Valikhanov Institute of History and Ethnology;

— early regional studies associations in Kyzylorda, Semey, and Petropavlovsk.

This affirms the status of the institute as a center of intellectual consolidation that shaped the structure
of higher education in Kazakhstan.

7. A model of historical education combining Soviet and national elements has been identified.

The analysis shows that history teaching at the institute was based on a synthesis of:

— Marxist-Leninist periodization;

— Kazakh ethnocultural traditions;

— Turkological approaches of prerevolutionary scholars;

— the educational and cultural ideals of the Alash movement.

This unique model became the foundation for the formation of the Kazakh historical school of the 20th
century.

Conclusion. The conclusions of this study are grounded in direct analysis of archival curricula, lecture
manuscripts, and instructional texts, including excerpts from educational programs and teaching materials

s
216




ISSN: 1814-6961 ISSN: 2788-9718 Oman mapuxwi. 2026. T. 29 (1)
U LY

introduced into scholarly circulation for the first time. Based on previously unpublished archival documents
introduced into scholarly circulation for the first time, the conducted research, based on systematic analysis
and comparison of archival sources, pedagogical documentation, and historiographical interpretations, allows
us to conclude that the teaching of history at the Kyrgyz (Kazakh) Institute of Public Education in Tashkent
in 1918-1927 was one of the key tools for the formation of the Kazakh national intelligentsia in the context
of the formation of a new socio-political and cultural reality. The historical education implemented at the
institute had a complex, multi-layered character: it combined elements of the Soviet ideological model, the
Turkological and pre-revolutionary scientific tradition, as well as nationally oriented pedagogical approaches
based on the ethnocultural heritage of the Kazakh people.

An analysis of curricula, methodological materials, and archival sources has shown that teaching history
performed simultaneously professional, pedagogical, ideological, and cultural-educational functions. It
contributed to the formation of critical thinking, the development of national identity, the strengthening of
historical memory and the training of teachers who are able not only to transmit knowledge, but also to
independently develop educational materials, conduct research and community work. The activities of the
teachers, representatives of the national intelligentsia, have made a significant contribution to the adaptation
of historical material to the needs of the Kazakh audience and to the preservation of elements of the national
historical tradition in the face of increasing ideological control.

The results of the study confirm that the institute has become the most important center for the
formation of Kazakh teaching staff, creating the foundation for the development of the national historical
school and the educational system of Kazakhstan in the following decades. Graduates and teachers of the
Institute played a key role in the creation of the first Kazakh textbooks, the organization of schools, research
societies and cultural and educational initiatives, which determined the direction of development of the
national intelligentsia at the beginning of the 20th century.

Thus, the experience of teaching history at the Tashkent Institute of Public Education is an important
historical and pedagogical phenomenon reflecting the processes of interaction between the Soviet and
national educational models. Its study allows for a deeper understanding of the mechanisms of formation of
the Kazakh intellectual elite, the peculiarities of the transformation of the content of historical education and
the importance of pedagogical activity in the context of national revival. The presented conclusions form the
basis for further research of the Kazakh historical and pedagogical tradition and its impact on the
development of the educational system of Kazakhstan.
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